DOCUMENT RESUME

ED 274 463 _ PS 016 089

AUTHOR ‘Ratz, Lilian G,

TITLE : Implications of Recent Research for the Preschool and
Kindergarten Curr1cu1um

PUB DATE 86

NOTE l4p.; Document contains light, dot matrix print.

PUB TYPE Viewpoints (120)

EDRS PRICE MF01/PCO1l Plus Postage.

DESCRIPTORS Academic Achievement; Emotional Development;

#Individual Development; Interparsonal Competence;
*Kindergarten; Language Acquisition; *Preschool
Curriculum; Preschool Education; Student Interests;
*Student Projects; *Teaching Methods

IDENTIFIERS Research Results

ABSTRACT

Summarized are implications of recent research on
children's development and learning for the curriculum in early
childhood programs. Contents focus on the development of language,
dispositions, social competence, and intellect. Taken together, the
research suggests that children attending preschool and kindergarten
classes should frequently be prov1ded with opportunities for
involvement in progects. A project is defined as a group undertak1ng,
usually concerning a specific theme or topic, which requires various
kinds of work over a period of several days or weeks. Concluding
remarks identify three basic kinds of projects and three phases of
€rogect work. A three-page list of references concludes the document.
RH

***********************************************************************

* Reproductions supplied by EDRS are the best that can be made
* from the original document.

*
*

ERRRERER AR RR AR RN AR AR AR AR AR RR AR RS A R XA IRk Rk hhkhhhhhhk




ED274463

PS 016089

U.S. DEPARTMENT OF EDUCATION
Ofttce of Educalional Research and Improvement
EDUCATIONAL RESQURCES INFORMATION

CENTER (ERIC)
xrms document has been reproduced as
received from the person or organizabnn
onginating it
O Minor changes have been made to improve
reproduction quality.

& Points of view 01 0pinions stated in this docu-
ment do not necessanly represent official
OERI position or policy.

IMFPLICATIONS OF RECENT RESESRCH FOR
THE PRESCHOOL AND KINDERGARTE
CURRICULLIM

LilTiarnm G. Kat=, Fh. D.

ERIC Clearinghouse on Elementary and Early Childhood Education
Department of Elementary and Early Childhood Education
University of Illinois

Urbana-Champaian “PERMISSION TO REPRODUGE THIS
paig MATERIAL HAS BEEN GRANTED BY

Lihan §. Katz

TO THE EDUCATION
AL RESOU
INFORMATION CENTER (EmC)_fCES

SYNOarPg1 e

Implications of recent recearch on children’s
development and learning +or the curriculum in
early childhood programs are summarized @ as

fallows:—

1. Intellectuxa]l Development

#. Young children’s learning is maximimized when they are

engaged in interactive processes (c+t. Brown and

lager, 1784; Karmilotf+-3Smith, 1%84;

o

L

Campione, 1%784;
Rogotf, 1982;> and when they are engaged in active

rather than passive activities.

b. Young children need cpportunities to apply the =kills
they are learning, and theretors preschool and
Kindergarten activities which provide contexts for

applying skills are required.

c. It is useful to think of four categories of learning,

perhape in &1l education, but certainly For young
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children: Knowledge, <skillse, feelings and dispcositions.
The latter category is usually omitted. Dispostiohs are
ditficult to detfine, but +or present purposes we think
of them as tendencies to respond to experience in
certain ways Ci.e. curiosity, resourcefulness, or their
opposites, etc) or &3 “habits of mind’ rather than
mindless habits. I+ desirable dispositions are to be
strengthened, children must have opportunities to
manifest them and these manifestations must be
appreciated and acknowledged. Children also need
activities that are likely to strengthen thair
dispositions to use the skills (Katz, 19223) the <sKills

they are learning.

Introduction to academic work too =con and too
insistently may wundermine children“s dispositions to
use the <skills thus acquired <(Katz, 1%85>). 1t is
passible ta terach academic <kills to wvery »oung
children, but it is also possible to damage their
dispositions to use them in the process. Thus »oung
children can certainly be instructed successfully in
phonice and can acquire beginning reading skills; they
risk of requiring thece achievements too early iz that
in the process of instruction, drill and practice,
their dispositions to become readers will be

undermined. The challenge for educators is to help with
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both the acquisition of skills and the strengthening of

desirable dispositions - both together.

. When the same or single teaching method is used for a

aroup of young children, a significant proportion of
them is l1ikely to fail. The use of a single method or
the application of & homogenecus treatment to a group
of children of diverse bacKgrounds and developmental
stages must recsult in heterogeneoﬁa outcomes; for those
outcomes we wish to be homogeneous (e.g. mastery of
basic skills, the acquicition of social competence,
optimum <self confidence, the disposition to pursue

interests, 2tc.) heterogenecus treatments are required.

. The younger children are; the areater chould be the

variety of teaching methods used (Durkin, 1780; <cce

alzo Nelson & Seidman, 1784).

. Academic work shou]d not be contused with intellectual
deve]opment. For young children, the latter typically
includese decontextualized tasks unrelated to children’s
experiences or interests. The term “time on task?, in
the case of rvoung children, too often means ‘“time on
deadly task’! Such tasks weaken children’s dispositions
to apply themselves to vpotenmtially interesting and
valuable learming activities and threatens their

intellectual development. Intellectual developmant has
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to do with the 1ife of the mind in itse fullest sense,
It includes dispositions (i.e. habits oFf mind, not
mindless habkits), characteriztic ways of thinkKing,
observing and examining ocne‘s environment and
experiences, and the capacity for sustained involwement
in learning projects in which topics are explored in
depth and followed up in new directione and elaborated

over & period of time — days or weeks,

2. Language Development

pU

Contemporary insights into the development of
communicative competence in young children alsc indicates

that:

a. All three bhasic functions of language fC(communicaticon,
expression and reasoning? are strengthened when
children are engaged in conversation rather than when

they are simply exposed passively to language;

b. Convercsation is most likely to occcur when children ars
in smali agroups of three or four, with or without an

adult present;

c. Comversation is most likely when something of interest
to the children occurs in context and when children are
interacting in small groups about a matter of interecst,

projected work, making plans, helping one another with
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work, etc.,y, with or without an adult (Bruner, J. 1982;

Clark & Wade, 1982; Wells, 1783).

d. Convercsation is meore likely to be prcoclonged when adults

make comments to the children rather than when they ask
them questions (Blank, 1985)>. Conversation is
difficult, if not wunlikely during & “whole gqroup”’
experience. Especially in the case of prekindergarten
and Kindergarten children, adults are obliged to spend
much time reminding most of the eager waiting children
that it is not their turn to speak! Unless the children
are discussing some plans, activities, ideas, opinions
or common concerns of real interest and import to all
in the group, 19 children are wasting their time in

such whole group meetings.

Develaopment of Dispositions

0f the four categories of goals for education (the
acquisi tion of Knowledge, skillg, disposi tions and
feelings? the cxategory called dicspeocsitions ie often
overlooked (Katz, 1985). 0f special concern to educatore
is the disposition called interest, defined roughly as

the ability to lose coneself or become encarossed in n

a

activity or concern outeide of oneseif. Contemporary

research suggests that

BEST COPY AVAILABLE
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. When young children are rewarded for participation in

activities they are likely to engage in spontaneously,
the reward has an "over—justiftication effect" rezulting
in subsequent loss of interest in that activity

{(Morgan, 1924);

While children need positive feedback as they work, not
all Kinds of positive feedback strengthens the
disposition referred to hesre as interest. General
positive feedback (smiling face, gold star, comments
like "Very good", etc.? tends to cause the learner to
continue producing at wvariocus tasks, but without
interest (i. e. and to abandon them when the fesdback
is withheld). However, positive feedback which is
contingent, specific and informative with respect to
competence of the actual task performance tends to
enhance interest. The general non—-specific feedback
seems to cserve as  “an inducement” to continue
producing. But the informative feedback appears to act

as & tribute and enhances interest in the tasks.

. The disposition “interest” can be strengthesned when

children are encouraged to engage in praojects that call
for sustained effortse over time and provide contexts
for extension, elaboration and continuation of work and

play (Rosenfield, Folger, and Adelman, 1720).

BEST COPY AVAILABLE
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Sacial Competence

K

t'-

Contemporary research is also very convincing o=n the
notion that a child of six years old (give or take a
rear) who has not acquired minimal social competence is
very much more likely than others to be a school drop
out (Gottman, 1983; Parker and Asher, 1784 and is &t
significant risk in »oung adulthood in terms of school
drop-out, delinquency, mental hexlth, marital
adjustment, and other aspects of social life in which
interactive competence is required (Asher, Renchaw &

Hymel, 1932).

It is ueeful to think of social competence as having

the characteristics of a recursive cwcle <euch that

tenc

(1)
1]

whatever comp or incompetence a chjld has, the
chances are that others react him/her in such a way
that she will aqet more of it (Katz, in press). Thus a
child who is socially skillful is likely to be accepted
by peers and {nteraction with peers provides occasions
for strengthening <social <Killz., A child with poor
skills tends to ke either ignored, neglected or
rejected by others; in the first two cases the child
will lack occasions to sharpen =kills and therefore
become even more.isolated. In the case of the rejected

childy, he &or <che tendzs to re-enter the <cituation

exhibiting the same behavior that caused the initial

8



[52)

rejection more intensely and is thus more intensely
rejected. Thue the behavior feede on itself in &

recurcive cycle {see also Patterson, 1%8&).

c. Social competence cannct be taught by direct
instruction, but ie acquired when children have
opportunities to interact successfully with peers while
engaged in worthwhile activities together. Weaknesses
in social competence may be intensified during such
interactions wunless adulte  help the child alter
maladaptive patterns. A range of techniques that
teachers can use to foster the development cof sccial
competence i now available (Burton, in press; Katz,

12845,

Conclusion

In addition to the insights drawn from research on specific
aspects of development, research on the impacts of different
kinds of early childhood curricula support the wiew that
voung children should be in preschool and Kindergarten
programs which provide opportunities for interaction, wctive
rather than passive activities, and in which they have amp]é
opportunity to initiate actiwvities that interest them
(Koester & Farley, 1782; Fry & Addington, 1%84).The benefits

af informal interactive teaching methods are ecspecially

BEST COPY AVAILABIF
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strikKing in the long term and notabkly discouraging in the

short term (Miller & Rizzell, 1?783; Schweinhart, Weikart &

Larner, 1788). Accarding to Walberg (1524) Hedges, Gianconia
and Gage (in Walberg, 1924) eynthecsized 153 cstudies of open
education, including 70 dissertations, and
«..the average effect was near zero for achievement, locus
of control, self concept, and anxiety <(which suggests no
difference between open and control classes on these
criteria); about .2 for adjustment, attitude toward schools
and teachers, curiosity, and general mental abiljity; and
about a moderate ,3 for cooperativeness, creativity, and
independence. Thus students in open classes do no worse in
standardized achievement and slight to moderately better on
several outcomes that educators, parents and students hold
to be of great value Walberg, 1984, p. 25)
Together these incsights support the view that a signifticant

proportion of the time children <spend in precschool  and

Kindergarten classes should be allocated to PROJECT WORK.
Characteristice of Projects

A project is & grovp undertakKing, usuxlly around &
particutar theme or topic. It involves a variety of Kinds of

work cver a period of several days or weeks,

There are three bacsic Kindz of projecte, though come are
combinatione of twae or more Kinds. The three broad
categorices of projecs are:
&, Reconztructing aspecte of the environment within
the preschool or primary school setting.

b, Inveetigating aspects of the enviranment and
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reporting the results to claszmates in various
Way's.

¢. Observing aspects of the environment and preparing
ways to present or report the observations to
others.

Prajects may or may not have & proiect leader who
coordinates the activities of the group invelved. On some
occasicons the membership of the project group may fluctuate;
on cthers it may seem hkeneficial to require stability of
praject group membership or to be encouraged to see a task

through toe completion.

Projects ugually have three rough phases that are likely to

blend into each other:

a. Flanning phase during which children and staff
dizcuss the elemente of the project, develop
plans and procedurss for obtaining the materizals,
building the elements or carrying out the investig-
ations and observations. It would alse include
discussions about what informaticon to obtain during
field trips or =ite visits.

b. Constructing or building the parts of the prolject,
gathering infarmation, or making observations.
Freparing pictures, displaye, presentations and
cther ways of reporting to classmates what has
been learned would also be included in this phase.

c. Rale plaving or taking the roles appropriate to the
various elements of the project. Plaving with,
around or in the project. This period may alzo
include extensione and elaboraticonz on elementz of
the praject.
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